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CONTEMPORARY METHODOLOGICAL APPROACHES
TO THE PROCESS OF FORMING A PERSONALITY OF LEADER-PATRIOT
IN THE UNIVERSITY EDUCATIONAL ENVIRONMENT

The article arises the issue of forming a personality of a student as a leader-patriot in the University educa-
tional environment. It presents the theoretical analysis of the concept «approach» and opens the content of its
basic components. The article reveals methodological approaches used by scholars in pedagogical researches on
different scientific problems. There is the analysis of the presence of methodological approaches in different mod-
els of patriotic, national-patriotic and military-patriotic education of the youth. On the basis of the conducted
analysis there have been defined basic methodological approaches that will be used in forming the qualities of a

leader-patriot among students in the University educational environment.
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Since it is up to Universities to fulfil the task of
supplement Ukrainian elite with graduates-specialists,
a great deal of institutions of the contemporary Ukrain-
ian society must be concerned about continual im-
provement of the system of national education and
upbringing. Study at a University should have not only
educational orientation, but a compulsory instructional
dimension. Educational-instructional process is aimed
at forming among students a high culture, humanistic
and democratic world outlook, high moral principles,
educating them as citizens-patriots, intellectuals,
creative and persevering specialists [11, c. 348].

Universities must provide training of conscious
national intellectual class which will encourage reno-
vation and enrichment of intellectual nation’s gene
pool; they must also carry out education of spiritual
elite, augmentation of cultural potential that will pro-
vide high effectiveness of the future specialists’ activ-
ity. All these factors can be achieved by:

— educating future specialists as authoritative, high
educated people, bearers of high general, world
perceiving, political, professional, legal, intellec-
tual, social-psychological, emotional, physical and
ecological culture;

— creating necessary conditions for free develop-
ment of a personality, his/her thinking and gen-
eral culture by involving in various types of crea-
tivity (scientific-research, technical, cultural, civil,
health-sport, legal, etc);

— enriching esthetic experience of students by their
participation in revival of forgotten and creation of
new national-cultural traditions of a region, city,

educational institution, development of students’
creativity;

—  forming «I-conception» of a creative human being
on the basis of self-education, self-upbringing, self-
improvement, moral maturity;

— propaganda of healthy life style, prevention of stu-
dents’ alcohol and drugs addiction, eliminating
their vicious habits [11, c. 351].

Besides, «what we lack most of all is profes-
sional, patriotic and consolidated national elite that
forms political power» [4, c. 179].

Taking all this into consideration, special atten-
tion must be paid to forming patriotic personality, in
particular such personality that would combine the
qualities of a patriot and a leader, which, unfortu-
nately, the contemporary elite of our country lack.

Appearance of new educational tasks requires
the search of appropriate ways and steps for solving
them. Formation of new methodology, that corre-
sponds to contemporary scientific tasks, should be
grounded on awareness of the essence of the process
of its development, reasons for changes, defining the
tendency of development. Methodology of pedagogics
is viewed as a system of knowledge about the struc-
ture of pedagogical theory, principles of approach and
ways of acquiring knowledge that reflect pedagogical
reality as well as the system of activity with acquisi-
tion of such knowledge and programs, logics, meth-
ods and assessment of the quality of research work.
S.U. Honcharenko notices that methodology of peda-
gogical science is based on the concepts of learning
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the structure and functions of a special form of spiri-
tual assimilation of the results of knowledge; on pri-
mary positions that have general scientific sense; lo-
gics and methods of pedagogical researches; ways of
using the acquired knowledge for improvement of
practice. Methodology of education is based on the
following principles: 1) objectiveness: adequacy of
research approaches and ways for achieving real re-
sults, demonstrability, argumentation and logics of
research and conclusions; 2) essential analysis: corre-
lation in phenomena under research the outer, spe-
cial, penetrating into their inner structure, opening
the laws of their implementation and functioning,
conditions and factors of their development, possibili-
ties of their purposeful change; 3) genetic argumenta-
tion: investigation a fact or a phenomenon basing on
the analysis of its nature, conditions of its origin, de-
velopment, fining out qualitative changes (changing
one level of functioning into a different one), ascer-
tainment of genetic and social preconditions of ap-
pearance of a human’s individual peculiarities in the
process of postnatal ontogenesis; 4) unity of the logi-
cal and historical: combining the study of history of
the object and theory, perspectives of its develop-
ment; 5) conceptual unity of the research: the unity of
the defined that is considered the right one and the
non-defined, changeable; an integral approach to edu-
cational systems: unity in research, careful approach
to special studies of separate elements of educational
process [6, c. 499].

Methodology as an instrument of perception and
transformation of surrounding reality defines the
basics directions of pedagogical research, provides its
objectiveness, effectiveness, unity, system and results.
Methodology of research defines its strategy and to a
certain degree stipulates the quality of the acquired
results and credibility of the conclusions made.
Grounded and realized methodology allows a re-
searcher to acquire a new quality of scientific knowl-
edge.

Methodological principles of a scientific develop-
ment, pedagogical science in particular, are reflected
in the works of N.Huziy, V.Slastionin, S. Palchevsky
(axiological aspect), K. Abulhanova-Slavska, 0.Bodaliova,
V.Hryniova (akmeological aspect), V. Afanasiev,
Ye.Yudin, G. Schedrovytsky (systematic approach),
N. Bibik, I. Zymnia, L.Horunzhoy, V. Bondarenko
(activity approach).

Methodological approach is a tool for realizing
methodological grounds of scientific analysis of peda-
gogical phenomena and processes. In developing the
methodology of research of any phenomenon it is
principally important to define methodological re-
quirements (i.e. principles) and methodological ap-
proaches - aggregation of «interconnected ideas»
that trace a line for «reference points» of the investi-

gation of the phenomenon under study. Scientific ap-
proach is a special way of thinking and perceiving an
objective reality that is formed by the conditions of
the research, high level of knowledge and profes-
sional training and purpose direction. The essence of
the definition «approach» in the Ukrainian thesaurus
is presented as a complex of ways of regarding some-
thing, influence on somebody or something, attitude
to somebody or something [2; 8; 12].

Some researchers define methodological ap-
proach as a general scientific category where there
differentiated the following terms: principle; point of
reference; basic conception or belief that makes a
basis of research intention according to which the
study of the object of research is carried out. Analysis
of scientific sources shows that quite frequently re-
searchers (for instance, L.Kravchenko) use the con-
cept «methodological-theoretical approach» or con-
struct «theoretical-methodological principles» (for
instance, R.Prima) in the sense of integrated philoso-
phical-social way of conceptualizing a scientific prob-
lem which creates a certain framework of its meth-
odological, theoretical and technological aspects, al-
lows to work out a conception which contributes to
broadening scientific imaginations about the object of
the research, also the model of implementation of the
acquired results into practice [9] .

Such understanding of the methodological ap-
proach makes it possible to characterize this concept
as an assembly of ideas that define general scientific
researcher’s outlook, principles that make the basis of
the strategy of research activity as well as ways, pro-
cedures which provide the realization of the chosen
strategy in practice [7].

Opportunely, we should point out that the results
of the researches of methodological approaches to
broadening scientific knowledge in the sphere of pro-
fessional education (0.Dubaseniuk, N.Yaksa) contrib-
uted to their active usage in fundamental researches
of contemporary scholars. It is about the expediency
of differentiation of the whole amount of methodo-
logical approaches into general scientific (which com-
prise, except for basic ones, such as systematic, activ-
ity synergetic) and scientific which are marked as
axiological, competence, acmeological approaches.

In the contemporary pedagogical science we can
find a great deal of methodological approaches which
present different direction of researches and reflect
specifics of a particular scientific-research activity in
pedagogics.

Most frequently the activity of an educationalist
is based on several, not one approach. It is clear that
orientations, chosen by the educationalist, must not
except each other, but complement. Together they
make a strategy of an educational activity and condi-
tion the choice of tactics of actions in a particular
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situation and in a certain period of time. It must be

emphasized that of all the range of approaches used

in a pedagogical activity one orientation is primary

(dominating). This orientation forms the peculiarity

of an educationalist’s individuality in organizing edu-

cational work.

Most scholars claim that the approach is a com-
plex pedagogical means and it comprises three basic
components:

1) Dbasic notions used in the process of studying,
managing and transmitting an educational prac-
tice;

2) principles as primary provisions or the main
rules of carrying our educational activity;

3) technological as it consists of techniques and
methods used in educational work which are
chosen in accordance to one or another orienta-
tion.

Taking into consideration the estimations men-
tioned above, let us characterize basic scientific ap-
proaches in which we can trace methodological refer-
ence points of our scientific research - forming a per-
sonality of leader-patriot in the University educa-
tional environment.

Thus, T.S. Troyitska marks, «Conceptual percep-
tion of national upbringing on the contemporary
stage of the development of Ukraine should enrich
pedagogical education with theoretical arguments of
anthropological, ethno methodological, culturological,
axiological approaches, complete the theory of hu-
manization and humanitarian education with anthro-
pological conceptions which overcome the present in
scientific works one-sided views regarding human-
ism, human’s nature, cross-culture, diaologics, toler-
ance, etc and accomplish technologies, models, ap-
proaches and methods of knowledge transfer, anthro-
pological expertise of all events taking place at higher
educational establishments» [15, c. 70].

Analyzing researches of scholars regarding the
use of scientific approaches to studying different
pedagogical phenomena, we ought to pay attention to
the articles and monographies of O0.Dubasenyuk in
which the author gives a list of the available scientific
approaches. In particular, in her monography «Pro-
fessional pedagogical education: competence ap-
proach» [5, c. 11-18] she offers a great review con-
sisting of twenty six methodological approaches,
namely:

— acme-aimed, developing, strategically oriented
approach orients pedagogical process to acmeolo-
gical (creative, self-actualizing, self-realizing) qual-
ity of personal and professional attitude of a per-
son, i.e. to achieving high points in the process of
all-round development of a personality;

—  professionaligraphical approach orients partici-
pants of pedagogical process to the result of realiz-

ing a certain complex of demands to their future
professional activity;

task-situation approach presupposes realizing
pedagogical goals through using educational and
upbringing tasks, situations - certain problem
situations which require timely solutions which, in
its turn, becomes a developing mechanism in for-
mation of a person’s three aspects - personality,
specialist, citizen;

technological approach orients pedagogical proc-
ess to technological organization which to a cer-
tain degree severely regiments its main aspects
and stages according to technological constitution
of educational process;

reflexive approach directs educational process to
creating pedagogical situations which activate
reflection (self-consciousness, I-conception) of the
participants of educational process;

eventful approach - using in pedagogical research
the principle of time (line development of events
in time) that presupposes the analysis of quantity
and quality of events of a person in a certain pe-
riod of time, their interference;

historically-logical approach allows to analyze
pedagogical problems in the context of their gene-
sis, contemporary condition, regularity and ten-
dencies, etc;

co-evolutional-noospherec approach - considering
in the process of a person’s development various
evolutional background factors (family, group,
state, socio cultural, socio natural, space planetar-
ium) which must be combined, unity, correspond
each other with the purpose of creating the effect
of mutual strengthening;

stimulus-informational-resourceful approach ori-
ents pedagogical process to creating a lot of infor-
mational educational environment which stimu-
lates (opens, develops) inner developing resources
of the subjects of educational process;

natural-differential approach orients pedagogical
systems to natural principles of organizing their
structure, functions, energetic-informational ex-
change with surrounding environment and to indi-
vidual characteristics of the subjects of educa-
tional activity;

dialogical approach orients to conceptual thinking
concerning the fact that thinking of a personality
in the process of formation must turn to virtual
dialogical communication with previous forms of
culture, as well as with representatives of different
generations which interrelate in the common time
period when the process of communication of all
the participants of educational process becomes free;

ambivalent approach in pedagogics appeared as a
result of meeting polar phenomena of pedagogical
practice (collective and individualism, chaos and
order, freedom and responsibility, differentiation
and integration, etc) and philosophical-psycho-
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logical concept «ambivalence» as a person'’s ability
to comprehend any phenomenon through dual
opposition - from two opposite sides which con-
tradict one another and mutually exclude one an-
other which allows to achieve integral status of
thinking through mutual change, completion of
oppositions, their interpenetration, constant
«digestion» of the sense through every opposite
pole (S.U. Honcharenko);

critically-constructive approach realized the possi-
bility of critical approach (interaction) to tradi-
tional scientific stereotypes that have appeared in
the contemporary pedagogical science, which in its
turn presupposes the process of designing - trans-
formation of pedagogical reality or even creation
of something new in its frames;
activity-praxeological, subject-activity, context
approach (that manifests activity, subject and con-
text components) in accordance to which the reali-
zation of the educational goal is achieved through
educational activity of its subjects regarding per-
ception of knowledge, skills and abilities of a cer-
tain profession;

personally-oriented, subject-subject approach is
aimed, on the one hand, orientation of educational
process to the general goal - development of a
personality, on the other hand, - the way of realiz-
ing this goal - subject-subject (reciprocal, harmo-
nious) interaction of all the participants of educa-
tional process;

participant-interactive approach (from English
«participate») is grounded on the theory of partici-
pation. This approach orients participants of edu-
cational process to their activity, understanding of
complementarity of their skills and personal re-
sources, mutual character of educational process,
active communication, self-organization and self-
management;

subjective approach is aimed at orientation of
pedagogical process to confirmation of subject
orientation (interaction) of its participants. It is
known that in objective orientation a person’s life
activity is determined mostly by outer situations
as their objects. The source of life activity in such
an approach is situated out of it;

the narrative approach (from English «narration»)
is used in psychological, philosophical, historical
and pedagogical research through the use of de-
tailed narrative as a way of understanding and
reflecting historical phenomena. This approach
reflects the subjective opinion of the narrator
about certain events;

the hermeneutical approach provides the develop-
ment of educator’s work not so much based on his
knowledge of the child as on the ability to under-
stand («to read») the internal logical coherence,
organization of the child's life phenomena. At the
same time, the information about the child is con-

sidered by the educator not as the irrevocable ma-
terial, but as a constantly developing one, being
created every time, not reproduced at a time and
for all by the given standard (S. V. Honcharenko);

the philosophical-anthropological approach is based
on the reflexive tendency to the analysis of educa-
tional reality through the prism of humanological
disciplines synergy. It marks the reorientation of the
educational paradigm from the knowledge refer-
ence points of education to the values of personal-
ity in the teaching-educational process;

the fundamental approach involves the orientation
of the educational process on the fundamental
knowledge, values and universal ways of activity.
This approach means the creation of the educa-
tional system aimed at the development of invari-
ant, methodologically important, long-lived attain-
ments; the transition from «education for the
whole life» to «education through the whole lifex;
the system-synergetic approach allows to reveal
the components, system-forming and functional
connections of educational systems, processes and
to analyze the ability of educational process par-
ticipants to self-organization, to active creative
construction of one’s multiple activity; the syner-
getic methodology assumes the consideration of
integrity of identity structure of subjects of teach-
ing-educational process subjects as a set of stable
features and variable situations of personal and
professional development;

the integrative approach provides the implemen-
tation in the educational process the principle of
integrity of knowledge (including the sphere of
their interdisciplinarity), educational systems,
educational purposes, etc;

the civilizational-environmental approach re-
quires the conditions of character and organiza-
tion of the environment (social, educational,
group, informative, etc.) in order to effectively and
optimally provide the influence of its factors on
the formation of the educatee’s personality;

the standardized-axiological approach considers
the educational process from the point of view of
its compliance with certain standardized society
criteria, the peculiarities of its social order and is
defined by the necessity to realize the whole sys-
tem of relations «man-society-nature» for the re-
flection of its main characteristics on the process
of educational tasks implementation;

cultural approach is determined by the synergy of
methodological techniques that provide the analy-
sis of any social and psychological life sphere, in-
cluding education and pedagogy through the
prism of system-forming cultural concepts («cul-
ture», «cultural patterns», «standards», «values»,
«household activities», «lifestyle», «cultural activi-
ties», «multiculturalism», «transculturalismy,
«interculturalismy, etc.)
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Attention should be paid to the research of
0. M. Trifonova [14], who proposes to consider the
following methodological approaches to the organiza-
tion of educational work as the most applied:

— acmeological (the value of teaching);

—  the approach of activity (organization of personal
activity);

—  personal (the definition of personality as a product
of social development, moral and intellectual free-
dom, the bearer of the right to respect and culture);

— competence-based (acquisition of not only knowl-
edge, abilities and skills, but also of emotional-
value attitude to the environment experience) has
operational-technological, cognitive, motivational,
axiological and reflexive components;

—  system-defined (relatively independent compo-
nents are not considered in isolation, but in inter-
relation of system elements);

—  synergetic (co-operative), which leads to changes
that ensure the emergence of a new quality;

—  structural-historical (the search for not only the
problems of theory to explain the phenomena of
the world, but also the evolution of methods and
ways to achieve results);

— resource (the search and development of potential
opportunities of the subject of education, impact
analysis of education results);

— modular (the search for principles and regularity
of the model development in the aspect of the sub-
jects of education mastering competence system
and the system of norms that will help the person-
ality to develop and fulfill oneself in life).

The pedagogical research of N. I. Melnik [10] is
also worth attention, in which the scientist proposes
to apply separate methodological approaches at each
stage of scientific research:

— the first stage is methodologically predictive: dia-
lectical, system-integrated, system-historical, syn-
ergetic, interval, thesaurus, acmeological ap-
proaches;

— the second stage is socio-pedagogical: cultural,
axiological, paradigmatic approaches;

— the third stage is productive: comparative, herme-
neutical, parametric, narrative approaches.

The following conclusion of the scientists should
be underlined: despite the existence of a wide range
of scientifically based methodological approaches, it
is legitimate to talk about their complementarity, be-
cause each of them has certain limitations, and there-
fore can not be considered universal. The methodol-
ogy determines the vector of scientific interpretation
by the researcher of the «studied material»; since
there are General scientific and specifically scientific
methodologies defined [13, p. 127].

Before referring to the characterization of a cer-
tain methodological approach content, it is necessary
to find out what content is considered more appropri-
ate for the concept of «approach» considering the
purpose of initiate scientific research. It should be
mentioned that we agree with the opinion of those
researchers who confirm that choosing their own
scientific approach, it would make sense to describe
in detail the theoretical model of «some objective re-
ality», the deepening of the scientific understanding
of which gives a «corresponding result» [3].

Carrying out the scientific research in the field of
military-patriotic education of students in the educa-
tional space of the University, the analysis of various
models of patriotic, national-patriotic and military-
patriotic education of youth has been conducted [1,
p. 89-95] in order to identify the common and the dif-
ferent in this process and the possibility of applying the
received conclusion in the formation of the leader-
patriot personality among students. We arrived at a
conclusion that only five of the nine presented models
reflect methodological approaches (see table 1).

The greatest number of applied research ap-
proaches were eight, the fewest - three approaches. It
is quite clear that each of the scientists chooses those
methodological/conceptual approaches that are most
clearly expressed in his research of the scientific
problem.

Taking into consideration that the activity and
personality-activity approaches can be regarded close
in meaning and such that consider the activity aspect,
we can make a conclusion that there is an activity
approach in all the models considered. In more than
60% of the analyzed models there were announced
axiological and environmental approaches. Almost in
40% of the models systemic, personality-oriented,
humanistic and culturological approaches are offered
in scientific research. And only in 20% of the analyzed
models such methodological approaches as: episte-
mological, axiological, hermeneutic, socialization, aca-
demic, competence and ambivalent were mentioned.

Thus, methodological approaches to the research
of the problem of forming the qualities of a leader-
patriot among students at various stages of the research
can be defined as follows: professional-personal, sys-
temic, acmeological, axiological, ambivalent, participa-
tive-interactive, activity-based, personality-oriented,
environmental and competence approaches.

Prospects for further research are associated
with the development of the program and description
of the model of forming the qualities of leader-patriot
among students as a component of military-patriotic
education in the University educational environment.
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Table 1 - Comparison of methodological approaches occurrence in the models of patriotic, national-

patriotic and military-patriotic education of youth
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Model of patriotic education of students
in the pedagogical University educational XXX XX XX |X
Model of patriotic education organization in higher
P & & X|x|x X|x|x X
Structural and functional model of patriotic educa-
tion of high school students in the process of tourism | X XX X X
Model of patriotic education of students-future
teachers of geography by means of tourist X X X
Model of military-patriotic training of reserve
officers in civilian higher educational institutions X X X
number of choices 313312222211 ]1]1(1]1]1
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Basiepuii Bygak, OkcaHa Osiekciok. COBpeMeHHbIe METO40/IOTHYEeCKHe MOAX0AbI K Ipoueccy ¢pop-
MHMPOBaHUA JUYHOCTH JIHJepa-NaTPUOTHI B 06pa30BaTeIbHOM NPOCTPAHCTBE YHUBEPCUTETA

B cmamve 3ampazusaemcsi 8onpoc popmMuposaHusl 8 06pa3o8ameabHOM NpocmpaHcmae yHugepcumemad
JAUYHocmu cmydeHma Kak Audepa-nampuoma. [lodaH meopemuveckuli aHa/U3 NOHAMUSL «N00X00», PpACKPbIMO
codepicaHue e2o0 0CHOBHbIX KOMNOHeHMo8. [Ipusedenbl Memodosozuveckue nodxodbl, KOMOpble UCNO1b3YIOMCS
YUeHbIMU 8 nedazo2u4ecKux Ucc/edo8aHUsIX U3 PA3HbIX HAYYHbIX npobaem. OcyujecmeieH aHAAU3 HAAU4Usl Me-
modos102uyeckux nodxo008 8 pasHulX ModeasX Nampuomu4ecKko2o, HAYUOHA1bHO-NAMPUOMU1ECKO20 U 80EHHO-
nampuomu4eckoz0 80cnumaHusl Moa0dexcu. Ha ocHose nposedeHH020 aHAIU3A onpedeseHbl OCHOB8HbIE Memo-
dos1ozuueckue nodxodvl, Komopbwle 6ydym npumeHeHbvl npu GopMUpPO8AHUU 8 06PA308aMENLHOM NPOCMPAHCIMEE
YHUBepcumema kavecms Audepa-nampuoma y cmydeH4eckoli Mo100excu.

Kawuesvie caoea: memodosozus. nodxod, hopmupogarue AuMHOCMU, Audep-nampuom, Modeasb, nam-
puomuyeckoe gocnumadue, 80eHHO-NAMpUOMuUYECKoe 80CNUMAHUe.

Basiepiii Byaak, OkcaHa Osiekcok. CydyacHi MeToA0J/10TiYHI migxoau Ao npouecy ¢opMyBaHHS 0CO-
6HCTOCTI JIiiepa-naTpioTa B OCBITHLOMY NPOCTOPi YHiBepCUTETY

HaguanvHo-8uxosHull npoyec hokaukaHuill popmysamu 8 cmydeHmie 8UCOKY KYAbMmypy, 2YMAHICMUYHUU i
demokpamuyHuil ceimoaas0, 8UCOKI MOpAIbHI AKOCMI, 8uXogysamu ix epomadsaHamu — nampiomamu, inmeniee-
HmMamu, meop4umu Ui yinecnpsimMoeaHumMu cneyiasicmamu.

3 02410y Ha ye 0cob6.1u8oi ygazu nompe6ye po3e8’si3aHHs 3a80aHHS (POPMYBAHHI NAMPIOMUYHO HAAAUWMO8A-
Hoi ocobucmocmi, okpema makoi, ska 6 NOEGHy8a/1a AKOCMI ma pucu nampioma ma .idepa, sIKUX, Ha X#aJv, dy-
Jce 6pakye ceped cy4acHoi eaimu Hawoi KpaiHu.

IHcmpymenmom peanisayii MemodosoziuHux nidcmae Haykogoz2o aHaaisy nedazozivHux seuw i npoyecia €
MemodosoeivHull nioxid. Y cyuacuiii nedazoeivHiii Hayyi icHye eauka Kiabkicms Memodo02iyHux nidxodis, siki
npedcmagasitome pi3Hi HanpsaMKku docaidxceHs i gidobpascaoms cheyudiky KOHKpemHoi Haykoeo-docaidHol
disibHocmi 8 eanysi nedazoziku.

30iticHo04U HayKko8i 00CAI0NHceHHS Y HaNPSIMKY 8ilicbK080-nampiomu4H020 8UX0BAHHS CMYJeHMCbKoi MO-
/1001 8 0c8IMHBLOMY npocmopi yHisepcumemy 6y8 nposedeHull aHani3 pisHux Modesell nampiomuyHo2o, HayioHa-
JIbHO-NampiomuyHo20 ma 8ilicbko8o-nampiomu4yHo20 8UX08aHHS M0/100i. Halibinbwa KiibKicmb 3acmocos8aHux
y docaidxcenni nidxodie Hanivyeana eicim, HaliMeHwa Kiabkicme — mpu nioxodu. Ljinkom 3po3ymino, wo Koxce
i3 Haykosyie obupae mi Memodo/02iuHi/KoHYyenmyaabHi nidxodu, aki Halibinbw sApKo supaxiceHi came 8 1020
docaidxceHHi HaAyKo8oi npobiemu.

Omoice, Memodo02iuHuUMU nidxodamu 0o 00caidxHceHHS npobaemu GopMysaHHs sskocmell idepa-nampioma
ceped cmydeHmMcbKoi M0100i Ha pi3HUX emanax 00CAI0HCeHHSI MOXCymb 6ymu 8u3Ha4eHi HacmynHi: npogecitiHo-
ocobucmicHull, cucmeMHutl, akmeo102iYHUL, AKCio/102iYHUTl, amMbi8aieHMHUL, NapMUCUNAmMueHo-IHmepaKkmueHuti,
disbHicHUL, ocobucmicHo-opieHmosaHull, cepedoguuHuUll i KomMnemeHmicHuil nidxoodu.

Ilepcnekmugu nodasbwux AocaidxceHb N08’sI3aHIi 3 po3po6Ko npozpamu ma onucy modeai popmye8aHHs
siKocmetl aidepa-nampioma ceped cmydeHmcbkoi M0100i sk cK/1ad080i 8ilicbko80-nampiomuyHo20 8UX0BAHHS 8
0C8IMHbLOMY Npocmopi yHigepcumemy.

Kawuoei caosa: memodosaozis. nioxio, popmysanHs ocobucmocmi, nidep-nampiom, modesns, nampiomu-
YHe BUX0BAHHS, 8IlICbKOBO-NAMPIOMUYHE BUXOBAHHSI.

HAykoBuit BICHUK MHY IMEHI B. O. CYXOMJINHCHKOTO. ITEOJATOTTYHI HAYKHU



